W hy are we meeting here this afternoon? What is our purpose? What will we accomplish? How will we know what we have accomplished? I wonder if we all concur on the purpose and potential outcome of this session of your conference. Do you suppose that we each have our private image of the outcome?
The questions raised here are crucial ones for planners of a continuing education program. They are addressed to the why, what, and the how questions. Before proceeding to the process of writing objectives, it is important that we explore the rationale, the source, and the considerations essential for selecting and writing of such objectives.
What are objectives? They are statements that guide the learner in his pursuit of new knowledge, skills and values. They tell the learner what is the expected outcome of his experience. They tell the program planner what needs to be in the experience. In other words they tell both the planner and the participant where their destination is to be, what wi II be the resuIt of this pursuit of the destination and how they will know when they have arrived.
But why is it so important to know our destination? Continuing education programs are increasingly becoming an integral part of the life style of health care providers. Within all nursing groups, the need to keep practitioners from becoming obsolete in their practice has been realized as changes in society and health care have propelled us forward (and even backward) at a rapid pace. Learning is now perceived as a life-long process as work and study are closely correlated.
The institution of a requirement such as continuing
Presented at the Twenty-Fourth Annual AAIN Presidents' Meeting, Detroit, Michigan, October 2 & 3, 1976. 30 education places demanas upon constituents, employers, and the public. These demands are economic, social, temporal, intellectual, physical, and emotional. Because of the multifaceted nature of these demands, it is most important that program planners assure that their offerings merit the expenditures entailed. As program planners you are accountable for the quality of every program offered under your direction. You must be sure that the program is worthy.
One of the principle ways of assuring that a program is worthwhile is by clearly defining its focus and then developing it consistent with that focus. You must communicate that focus to the target population of your programs. A clearly stated purpose with relevant and concisely expressed behaviors will communicate the intent and direction of the program. Since most programs require a financial outlay on the part of the participants, our colleagues have a right to know what they are purchasing.
Objectives identify the behavior outcomes that are expected upon the completion of the program. But they do more than this. They also identify the content and give direction to the teaching methods you use. the learning experiences that you provide, and the evaluation data you intend to gather. The objectives you prepare are in essence a contract with those who attend your programs. When you state the objectives you are committing yourself to guarantee that learning activities wi II be provided that wi II make it possib Ie for each member to attain the objectives. They also are helping you to define the limits of the program and prevent you from going off into varied directions which may be a reflection of "your thing" regardless of its relevance to the program. They require that you be clear and concise in communicating your intent and they force you to establish priorities in the selection of content and learning experiences, Objectives when expressed, define the course for the program planners, the presenters and the participants. All come together with the goal in mind and there is no need to waste energies trying to determine what the program is supposed to accomplish. The "psyching out" process is eliminated and all can become more directly involved in the process of learning, the primary reason for its experience.
The technique of objective writing is a necessary skill in which we will be involved shortly, but the critical question relates to the source of the objectives. Where do you go to find your focus so as to select the appropriate outcomes that are relevant to the participants for whom the program is designed?
First, the objectives must reflect the issues, movements and concerns of the society in which we belong. The occupational health nurses are a part of that society and so too are the clients. Whatever programs we develop, we must be sure that we are writing outcomes that relate the topic to the real world. What are the implications of biases based on race, religion, sex, physical deformities, age, etc.? What do inflation, crime, changing nature of family structure, consumer movements, environmental issues, have to do with the programs you offer? Outcomes must be designed to help the nurse live and work within a society which is going through much change where the absolutes of good and bad no longer apply with the certainty that many of us remember.
A second sou rce is fou nd in the natu re of your practice. What new knowledges are needed by your practitioners? What new skills are essential or what old skills need updating? What values need to be examined in terms of their relationship to the quality of your practice? As you seek for areas in this source you need to be sure that your objectives reflect more than a "how to do" approach. A recipe for nursing action is no longer appropriate, for the occupational health nurse must continue to expand decisionmaking skills. As a professional the nurse cannot rely solely on prescriptions of care, for she or he is often called upon to exercise critical judgment Competency in this judgment process comes when the nurse has a base of knowledge from which to draw. Skill in Iistering to the chest has little meaning without the scientific understanding of respiration. Skills in communication are dependent upon knowledge from the social and behavioral sciences. The underlying knowledge of skills provides the nurse with the basis for decision making, especially when the "usual" is not occurring. The authority of the occupational health nurse is derived from knowledge and competency in practice.
Identification of objectives from the professional area must also reflect trends in nursing care, both within and without the occupational health setting; changing roles of the nurse as newer health needs are evident; and relationship in health care decisions and actions with medical and other groups of personnel with whom the nurse interacts within the professional role. The approaches of the nurses to the client to assure his dignity; the specialized health needs met by nurses within particular occupational health settings and the exploration of the economics of health care as it relates to nursing practice are all legitimate sources for developing objectives. The nursing practice component of any program, however, must be developed in accord with the stated standards of quality nursing care.
As you assemble your data pertaining to society and your profession, you must consider the nature of the individual who will be attending the programs you are developing. Data must include such factors as age range, sex, educational background, work experience and types of agencies from which the participants will be drawn. It is of utmost importance that the program be compatible with the target population for which it was designed. A profile of your population will serve you well as you select learning behavior outcomes.
The development of behavioral objectives must also reflect a concept of the teaching-learning process. The teaching-learning process is a dynamic, human interaction and is the process in which all will be involved during the entire program. What you believe about the nature of this process will determine the types of behaviors you prepare.
Earlier today, a discussion was held on theories of teaching and learning. Suffice to say at this point, learning -is defined as a change in behavior as a resuIt of experiences. There are two concepts here, namely:
1. A change in behavior is the critical variable; therefore objectives must be written in behavioral terms. (More will be said about this shortly.) 2. Experience is essential, because behavior change can also occur as a result of such factors as maturation, illness, change in body structure. Thus, experience must be provided for the learner. Teaching, the facilitation of learning, sees the teacher as a guide who can expedite the learning process by focusing the learning, selecting appropriate experiences, and then assisting the learner as he engages in the process.
If you accept the concept of the teacher as facilitator then you will note that teaching is not telling. Many times we have heard teachers say -"I know that the students know, because I told them." That is not the way learning occurs; so plan objectives that involve the learner in his own learning. Too many programs are really "show and tell." Experts come before a group to show their wares and tell what they know. The learner can choose how much PREPARATION OF OBJECTIVES FOR CONTINUING EDUCATION PROGRAMS (continued) or how little involvement he wishes. The certificate awarded at the completion of the program may represent physical attendance only. Can we afford to offer programs that result in documentation of attendance without any potential for Influencing practice? I would say "definitely no" for our time and energy are too valuable.
Therefore, we must take care in developing our programs that our behavioral outcomes are identified in action terms and are evaluated as such. True, some participants will still be only attendees, but the expression of outcomes as actions wi II demand that we select experiences that involve participants In activity. We are stating that our programs are action oriented and provide for learner involvement Remember however, that each of us can control what we wi II learn and I know all of you have been selective in your learning -"tuning in or out" at your pleasure.
The choice of the action verb for a program is dependent upon many factors such as the length of time alloted, the number of participants and the nature of the audience (Figure 1) .
The time factor refers to that period designated for the program. Some programs are one day in length; some two or three consecutive days, some may be a sequence of several hours weekIy over a period of weeks. To be valid, a program should be not less than four-five hours, although those hours need not be consecutive.
Generally in a one-day workshop the behaviors are specified more in terms of the learning activities, related to the workshop process by the use of such words as examine, explore, participate. The application skill as expressed by such verbs as use, apply, are more appropriate for longer workshops where time allows for practice. Some formats that call for a oneor two-day session followed by assignments to be carried out in the work setting and then a meeting at a later date may have objectives that are behaviorally expressed as application relative to nursing practice. If the workshop provides practice sessions with the use of such skills as communication, problem solving, decision making, the behaviors may be expressed as the application outcomes.
The number of participants attending a workshop also influences the behavioral outcome. In general, group process behaviors cannot be achieved with a large audience unless there are sufficient leaders to arrange for participants to meet in groups of 8-12. Large audiences are generally involved in exploring, describing, relating, and identifying behaviors.
Earlier you were introduced to the taxonomies of learning behaviors. Use of action terms appropriate to each level helps you focus the behavior and select actions more precisely. These taxonomies help you to avoid using modified terms that cannot be evaluated.
If words such as increased, more, greater are used as modifiers then there must be provlslon for pro-and post-testing to ascertain where participants are at the beginning and end of the experience. Modifiers such as basic and beginning are also difficult to evaluate unless they are specifically defined. The behavioral terms appropriate for each level of the taxonomy enable you to state behaviors clearly and concisely as outcomes, and evaluation is then directed specifically to where the learner is at the termination of the experience.
It is important to remember that the objectives you write are outcome behaviors stated for the conclusion of the program. Therefore, it would be rare to find the cognitive first level, information recall, as an outcome. Any program should take nurses beyond the facts and on to comprehending the facts and relating them to their practice. I would also expect that affective behaviors ought to be beyond an awareness state as suggested by the first level affective taxonomy. The level of skill development is dependent upon the amount of practice, but a high level of skill development is not proclaimed until the practitioner demonstrates competency in a real patient care setting.
Further points relative to the writing of objectives concern its structure. A behaviorist model of objectives includes behavior, conditions under which learning is to occur and criteria for evaluation. The behavioral objective format as prescribed here incorporates only the behavior and the content, but it does provide clues for the method, learning experiences and evaluation approaches. This model, based on the premise that man is an open system, provides for the planner and participants to be more flexible in the teaching and learning situation. These behavioral objectives enable you to be more responsive to needs of the group and recognize that there is no one way to obtain an objective.
Each objective should incorporate only one behavior. If you have two behaviors how will you evaluate the individual who achieves one behavior and not the other? For example, we tend to write a behavior in the following manner: Example -To identify and describe the high risk accident factors in an industrial setting: A person may be able to identify, but not describe. Are two behaviors really necessary? In order to describe would one not need first to have identified the factors? Describing is a higher order of behavior than identifying, so the verb, describe, is the onIy one needed.
Since behaviors tell us where we are going, they should not tell us how we are going to get to that goal. Therefore methodology should not be included in the statement If you see yourself writing such words as through or by then you know you are stating the method. If you include method you preclude the participanfs opportunity to learn the material from other sources and you limit your evaluation to assessing the learning of the behavior only within the context of specified method.
Before we conclude this part of the program and become involved in writing behaviors, we need to discuss the number of objectives and the general areas to be included. The number should generally be limited from~behavioral objectives as outcomes, since that number is realistically within the range of possibility for attainment Indeed some programs may have as few as two or three. The subject matter of each depends on the topic of the program. In general, however, one or more objectives ought to be addressed to the relationship of the topic to nursing practice -for that legitimizes our offering. An objective that concerns the underlying theory or science is often essential. Other objectives may relate to processes such as: uses a problem-solv-ing approach; are activities which will involve the participants. If societal emphasis is desired then an appropriate behavior is indicated.
The task implied by this paper is not a simple one nor is it governed by absolutes; although it reflects a philosophy and is based on assumptions. It is indeed a skill which requires experience and testing. However, you owe it to your constituents to develop competency in this skill, for you are asking for their time and energy in an educational endeavor. Since the time for most programs is limited, it is essential that time be used well. You can more reasonably assure this if everyone involved is clear on the purpose and the outcomes that are anticipated. I charge you to be accountable for communicating to me, your attendee, the destination toward which I am heading.
